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Abstract: The study aimed to develop culturally relevant
reading materials for eighth-grade students at one of the
state junior school in Ponorogo, Indonesia, using Canva as
a digital platform. The primary objective was to improve
students' reading comprehension by integrating local
cultural narratives, such as the stories of Reog Ponorogo
and Lake Ngebel, into narrative texts. The research
employed the ADDIE model to systematically design and
implement these materials, with phases including analysis,
design, development, implementation, and evaluation. In
the Analysis phase, student needs were assessed through
questionnaires, revealing that students struggled with
narrative structure and found traditional reading materials
disengaging. The Design and Development phases
involved creating visually engaging, culturally relevant
narrative materials using Canva. The materials were then
tested in the classroom, where students interacted with the
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content through reading tasks and quizzes. Findings
showed significant improvements in students' engagement
and reading comprehension. Over 80% of the participants
reported that the materials were more relatable and easier
to understand than traditional texts. The study concluded
that integrating local culture into reading materials
through digital platforms like Canva enhances both
student motivation and learning outcomes.

Keywords: Canva, local culture, narrative, reading skills

INTRODUCTION

Reading, one of the core language skills alongside listening,
speaking, and writing, is fundamental to language acquisition and
literacy development (Erdogan, 2019; Kadel, 2020). Modern pedagogy
emphasizes the integration of these skills to foster comprehensive
language competence (Nielsen-Rodriguez et al., 2022; Wahyuni &
Anhar, 2020), instead reading is often seen as the foundation of
language learning. It enables learners to access, interpret, and
internalize information from various texts (Grabe & Stoller, 2019;
Walter, 2003) making it essential for academic success. In the context of
English as a foreign language (EFL) instruction, especially in Indonesia,
reading plays a dual role: it helps students understand English texts
and enhances their linguistic and cognitive abilities (Goldenberg, 2020;
Taboada Barber et al., 2020; Xu & Sun, 2019).

In Indonesia, teaching reading in English aims to equip students
with the skills to process written information effectively, helping them
engage with global content (Erdogan, 2019; Gupta, 2019; Wahyuni &
Anhar, 2020; Maruf & Halyna, 2023). English, as the global lingua
franca, makes proficiency in reading critical for students to access
academic literature and participate in global discussions (Jabeen et al.,
2021; Zeng et al., 2023). Developing strong reading skills is not just a
linguistic necessity but also an academic imperative for students to
excel in their studies (Julita, 2024; Kane & Martin, 2024).
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Reading exposes students to diverse content, expanding their
perspectives and understanding of the world (Anggraini & Cahyono,
2020; Duke & Cartwright, 2021). The phrase "Reading is the window to
the world" encapsulates its significance, as it allows learners to explore
different cultures, histories, and ideologies (Levesque et al., 2019;
Meretoja et al., 2022; Radway, 2022; Stein, 2019). However, the need to
cultivate effective reading skills in Indonesian classrooms is often
hindered by limitations in existing approaches (Maruf & Halyna, 2023;
Pramana et al., 2021). Traditional reading materials are frequently
disconnected from students' lived experiences, lacking cultural
relevance and failing to engage their interest (Johnson et al., 2021;
Krishan et al., 2020; Owens et al., 2020; Pucci et al., 2019).

One key issue is the reliance on standardized textbooks that focus
on comprehension questions but offer little in terms of engaging,
culturally relevant content (Larson et al., 2020; Parkhouse et al., 2019;
Wynter-Hoyte et al., 2019; Yuan, 2023). As a result, students may
struggle to connect with the material, leading to a lack of confidence
and interest in reading (Barber & Klauda, 2020; Budjalemba & Listyani,
2020; Mason et al., 2023). Narratives can play a powerful role in the
teaching process by making abstract concepts relatable and enhancing
comprehension (Doan & Quyen, 2023; Florentina Robert & Syahtia
Pane, 2020; Mayasari et al., 2021; Saputra & Muntasir, 2021). Through
stories, students can connect emotionally with the material, develop
empathy, and expand their cultural awareness (Henry & Thorsen,
2019; Rodriguez et al., 2020; Sérkeld & Suoranta, 2020).In language
learning, narratives provide authentic linguistic input, helping
students acquire vocabulary and grammar in meaningful contexts
(Gao et al., 2023; Gutierrez Arvizu, 2020; Senttirk & Kahraman, 2020).
Moreover, narratives stimulate creativity, imagination, and critical
thinking, making learning more dynamic and reflective of real-world
communication (Cleminson & Cowie, 2021; Ibda et al., 2023; Liveley et
al., 2021; Sanchez-Lopez et al., 2020).

Traditional approaches to reading instruction often rely on
standardized, decontextualized texts that prioritize language
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mechanics over meaningful engagement (Loretto, 2019; Perez, 2023;
Sewall, 2022; Maruf & Anjely, 2020). In such methods, students are
typically exposed to generic content that lacks cultural or personal
relevance, which can lead to disengagement and limited retention of
material (Barbera et al., 2020; Coleman et al., 2024; Zuhri et al., 2021).
These conventional models focus heavily on comprehension strategies
and rote learning, emphasizing technical skills like vocabulary
acquisition and grammar without fostering deeper connections
between the text and the learner’s lived experience  (Islahuddin, 2023;
Jin, 2024; Miolo et al., 2023; Rorintulus & Wuntu, 2023). In contrast, this
current research introduces a more dynamic approach by developing
local culture-based narrative reading materials using Canva, tailored
specifically to the local cultural context. This innovative method not
only addresses linguistic skills but also embeds cultural narratives that
resonate with students' identities and backgrounds, creating a more
immersive and meaningful learning experience (Maruf & Halyna, 2023;
Purwantoro et al., 2021; Ulyah et al., 2021). By integrating visual design
elements through Canva, the reading materials become more engaging
and accessible, enhancing both student motivation and comprehension
(A Rosydiyah, 2022; Maruf, 2023; Zuhri et al., 2021). This approach
departs from the traditional reading models by emphasizing cultural
relevance, personalization, and the use of digital platforms to create
interactive and visually stimulating content, thus making reading both
a cognitive and emotional experience.

According to Canva's website, the platform offers educational
tools designed to boost creativity and teamwork among students of all
levels. It is the only design tool needed in a classroom, helping to make
learning more creative, visual, and engaging while also fostering
collaboration. Benefits and examples of using Canva application's
media in Reading Narrative Text in practice, students are expected to
Understand texts that meet specific requirements. Traditionally, they
would write an advertisement text in a notebook. However, with
advances in technology, students can now use design tools like Canva
to create these texts. After teachers show students how to make
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promotional content, they can introduce Canva as a helpful tool for
designing it.

Previous research has demonstrated that utilizing Canva-based
local culture materials can offer a creative solution to make learning
more engaging in the classroom. A study carried out by Yundayani
(2019) who found that using Canva in educational settings increased
students' creativity and engagement. The study highlighted that the
platform's diverse templates and design tools enabled students to
express their ideas visually, leading to a deeper understanding of the
subject matter. Similarly, Le et al. (2023), investigating the effects
Canva-based E-portofolio in L2 writing and students’ attitudes
concluded that Canva fosters a student-centered learning environment,
allowing learners to develop critical 21st-century skills such as
creativity, collaboration, and communication.

Canva's user-friendly interface and versatility as an online
application make it particularly useful for both teachers and students,
as noted by Santika et al. (2023) and Selvia Widiarti et al. (2024), they
emphasized that Canva's design features help bridge the gap between
traditional learning methods and the technological competencies
needed in today's world.

In line with these findings, this research builds upon these studies
by incorporating Canva-based materials grounded in local culture to
develop narrative reading resources. While previous research has
generally focused on the application of Canva to foster creativity and
technological skills, my study specifically addresses the need for
culturally relevant content in the classroom. Research by Siregar et al.
(2023) shows that culturally relevant teaching materials can
significantly enhance student engagement and comprehension.
However, many schools in Indonesia continue to rely on generic,
globally oriented reading materials that may not resonate with
students' local cultural experiences, as also pointed out by Hanifa et al.
(2024).

By integrating local cultural elements into Canva-based reading
materials, this study seeks to address the gap left by previous research,
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which has primarily focused on general pedagogical applications of
Canva or culturally neutral content. Earlier studies, such as those by
Yundayani (2019), emphasized the platform's role in fostering
creativity and engagement, while Le et al. (2023) highlighted its impact
on students' 21st-century skills in language learning. However, these
studies lacked a targeted exploration of culturally embedded content
as a means to enhance student motivation and comprehension. In
response, this study expands the scope by embedding local cultural
narratives, such as the legends of Reog Ponorogo and Lake Ngebel, into
the learning process. This innovative approach not only makes the
content more relatable and meaningful but also fills the void in
culturally responsive pedagogy by providing a model that integrates
localized content with modern digital tools like Canva.

In response to this gap, this study aims to develop narrative
reading materials based on the local culture using Canva as a creative
platform. Canva's intuitive design features make it an ideal tool for
producing visually engaging, culturally rich reading content. By
incorporating local cultural stories and elements, the reading materials
are expected to be more relatable and stimulating for students
especially students in junior high school. This study addresses the
following questions: How can local culture-based narrative reading
materials be developed using Canva? To what extent can these
materials improve students' engagement and reading comprehension?
By answering these questions, the research contributes to the growing
body of literature on culturally responsive pedagogy in Indonesian
schools, highlighting the importance of aligning educational content
with students' cultural backgrounds.

METHOD
Research Design

This study utilized the ADDIE model—an established
framework in instructional design—to systematically develop
culturally relevant narrative reading materials for eighth-grade
students. The ADDIE model, with its five distinct phases (Analysis,
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Design, Development, Implementation, and Evaluation), provides a
robust structure that allows for iterative refinement and alignment
with educational goals (Almelhi, 2021; Ganefri et al., 2020). The
flexibility and adaptability of this model make it ideal for addressing
the specific needs of the target audience while incorporating local
cultural content. By applying this systematic framework, the research
ensures that the instructional materials not only meet the curriculum
objectives but also engage students through a culturally immersive
approach, as supported by previous studies conducted by Budoya et
al.(2019) and Handrianto et al. (2021).

Participants and Settings

The study was conducted at SMPN 2 Kauman Junior High
School in Ponorogo, Indonesia, involving 27 eighth-grade students
from class 8-D. This school, located in a culturally rich region of East
Java, provided the ideal setting for the exploration of local cultural
narratives in educational contexts. The participants, aged between 13
and 14, represent a typical demographic in Indonesian public schools,
where English is taught as a foreign language. The students’ existing
familiarity with local legends, such as the origins of Reog Ponorogo
and the legends of Lake Ngebel and Golan Mirah, was crucial in
shaping the culturally embedded narrative reading materials
developed in this study.

Instruments

To gather data and assess the students' needs, a closed-ended
questionnaire was designed, comprising 13 carefully constructed
statements with binary "yes" or "no" responses. The questionnaire was
divided into two key sections: the first set of eight statements (No. 1 to
8) focused on the students' familiarity with and preferences for
narrative texts, probing their engagement with story structure,
character development, and thematic relevance. This aspect was crucial
in identifying the students' current exposure to and comfort with
narrative reading. The second set of statements, from nine through
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thirteen, concentrated on the students' needs concerning the design
and presentation of reading materials, specifically addressing their
preferences for culturally relevant content and visually engaging
formats.. This instrument enabled the researcher to quantify student
responses and systematically analyses the data to ensure the
instructional materials met the learners' needs. Additionally, Canva
was employed as a digital tool for designing the visually engaging
narrative texts, further enhancing the instructional delivery.

Procedure

The research adhered to the structured phases of the ADDIE
model. Initially, the Analysis phase involved a thorough needs
assessment, where data from the student questionnaires were used to
determine gaps in comprehension and engagement with narrative
texts. In the Design phase, the content layout, including narrative
structure and visual design, was mapped out, with a focus on
integrating local cultural themes. The Development phase entailed
creating the narrative materials using Canva, ensuring that they were
visually appealing and pedagogically sound. In the Implementation
phase, these materials were introduced in the classroom to test their
effectiveness in enhancing narrative comprehension. Finally, the
Evaluation phase involved both formative and summative assessments
to refine the materials based on student feedback and performance,
allowing for further improvement before wider implementation.

In Analysis Phase the research began by analysing the learning
goals outlined in the Independent Curriculum (Learning Outcome) set
by the Ministry of Education, Culture, Research, and Technology of
Indonesia. Specifically, Phase D of the curriculum emphasized
narrative texts as essential for enhancing communicative competence,
requiring students to articulate their thoughts and experiences fluently
in English. A preliminary test conducted with eighth-grade students at
SMPN 2 Kauman Ponorogo identified key challenges, including
limited vocabulary and difficulties comprehending narrative text
structures. These findings highlighted a need for culturally relevant,
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engaging learning materials that support vocabulary acquisition and
reading skills.

Based on the analysis, clear learning objectives were established,
focusing on improving students' ability to read and comprehend
narrative texts. The design of the instructional materials centralizes on
using Canva to create visually engaging and culturally relevant content,
integrating well-known local legends like "The Origin of Reog
Ponorogo," "The Legend of Golan Mirah," and "The Legend of Lake
Ngebel Ponorogo." These narratives were carefully selected to align
with both linguistic and cultural learning outcomes, aiming to foster
students' engagement with narrative structures while reflecting their
cultural identity. Exercises were also designed to reinforce narrative
comprehension and grammar skills.

In the Development phase, the researchers developed the Canva-
based narrative reading materials. The narratives were not only
culturally contextualized but also visually enriched to enhance student
engagement. Canva’s design tools were utilized to create interactive,
visually appealing materials that made the texts more accessible and
appealing to students. Exercises such as sentence arrangement tasks
and comprehension questions were integrated into the materials to test
understanding and promote critical thinking. The development
process underwent a rigorous validation phase, where experts in
English language education and curriculum design reviewed the
materials to ensure their pedagogical soundness, cultural relevance,
and alignment with the Independent Curriculum’s literacy goals. This
validation helped refine the content to better meet students' needs for
interactive and culturally resonant learning materials.

In the Implementation Phase, the developed materials were
introduced in the classroom, where students engaged with the Canva-
based narrative texts during English lessons. This phase allowed the
researchers to observe how students interacted with the culturally rich,
visually enhanced narratives, and how the digital platform improved
their motivation and engagement. Students participated in various
classroom activities, such as group discussions and individual reading
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tasks, using the materials to practice narrative comprehension and
communicative skills in English. The digital format and local culture-
focused content made the learning process more dynamic and
interactive.

In Evaluation Phase, both formative and summative assessments
were conducted to measure the effectiveness of the materials in
improving students” engagement and comprehension. Feedback from
teachers and students was collected to refine the materials further. By
integrating Ponorogo’s local culture and using Canva as a digital tool,
the study successfully met its goals of enhancing both student
motivation and language proficiency, demonstrating the potential of
culturally contextualized digital materials in language instruction. The
following figure describes the procedure of developing local culture-
based Canva narratives

Designing narrative

text based canva

integrated with

Identifying the learning Ponorogo’ s local
outcomes from the Setting learning Designing the narrative culture ( such as The

Creating Narrative text
Designing student’s Reading Material based
exercises, including canva based on
sentence arrangemet Ponorogo’ s local
and multiple choice culture that are
questions appropriate and
interesting

Indepen dent objectives text materials Origin of Reog
curriculum ponorogo, The legend
of Golan Mirah, and
The Legend of lake
Ngebel Ponorogo

Figure 1. The procedures of designing Canva -based narrative reading
material

Data Collection

Data was collected using the 13-question closed-ended
questionnaire administered to 27 students. Responses were recorded,
quantified, and analysed to identify key areas where students faced
challenges with narrative text comprehension and English language
proficiency In addition to the questionnaires, observational data were
gathered during the classroom implementation phase, which consisted
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of three sessions each lasting 80 minutes. These sessions included
formative assessments in the form of quizzes and comprehension
exercises designed to evaluate students' ability to identify key narrative
elements like orientation, complication, and resolution. Student
performance in these tasks, coupled with their feedback, provided the
necessary data to assess real-time engagement and interaction with the
Canva-based materials. These insights informed the evaluation of the
instructional intervention’s effectiveness and guided future
modifications. Student performance in reading comprehesion tasks,
coupled with their feedback, provided the necessary data to evaluate
the effectiveness of the instructional intervention and inform future
modifications.

Data Analysis

Data was collected wusing a 13-question closed-ended
questionnaire administered to 27 students. Responses were recorded,
quantified, and analyzed to identify key areas where students faced
challenges with narrative text comprehension and English language
proficiency. The intervention was conducted across three classroom
sessions, each lasting 80 minutes, during which students engaged with
Canva-based narrative reading materials. To assess the effectiveness of
the instructional intervention, formative assessments were employed,
including quizzes and comprehension exercises designed to evaluate
students” ability to identify key narrative elements such as orientation,
complication, and resolution. These assessments were complemented
by observational data gathered during classroom activities, focusing
on real-time student engagement and interaction with the materials.

Student performance in these tasks was evaluated against
predefined criteria, such as accuracy in identifying narrative elements
and active participation during discussions. Additionally, qualitative
feedback collected from students provided further insights into their
learning experiences, contributing to a comprehensive assessment of
the instructional intervention's impact.
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FINDINGS

In the Analysis phase, the researchers conducted a thorough
needs assessment to better understand the specific requirements of
eighth-grade students at SMPN 2 Kauman Junior High School in
Ponorogo regarding narrative reading materials. A total of 27 students
from class 8-D participated in this study. To gather data, a closed-
ended questionnaire was administered, consisting of thirteen carefully
designed statements with binary "yes" or "no" response options. This
format was chosen to ensure clarity and ease of response, while also
allowing for quantifiable data that could be systematically analyzed.

Table 1.
The questionnaire result
No Questions Students’
Response
Yes No

1. Do you find it difficult to understand English reading 26 1
materials provided in class?

2. Do you have difficulty understanding the structure of 27 0
narrative texts (e.g., identifying the orientation,
complication, and resolution)?

3. Do you struggle to identify the characters, settings, or 25 2
themes in the narrative texts you read?

4.  Areyou able to understand the language features used in 1 26
narrative texts (e.g., past tense, descriptive language)?

5. Do you often find it hard to construct your own narrative 24 3
text (e.g., organizing ideas into a clear story)?

6.  Does the narrative text in your current English textbook 3 24
help you understand the stories better?

7.  Would you prefer reading narrative texts that include local 25 2
cultural stories from Ponorogo?

8. Do you think you would better understand narrative texts 26 1
if the material was presented in a visually engaging
format, like Canva?

9.  Are you familiar with the origin story of Reog Ponorogo? 27 0

10. Have you heard or read about the Legend of Lake Ngebel? 27 0

11. Are you familiar with the Legend of Golan Mirah? 27 0

938



Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

12. Do you think learning about these local legends through 25 2
English narrative texts would help improve your reading
skills?

13. Would you be more engaged in reading if the narrative 27 0

texts were based on Ponorogo's local culture and
presented through Canva?

Design Phase

In the design phase, the insights gained during the analysis
were transformed into a blueprint for the creation of culturally relevant
narrative reading materials. The design was centralized on leveraging
Canva, a versatile digital platform, to create visually appealing and
pedagogically sound materials. The design focused on aligning the
narrative texts with local cultural themes to foster deeper student
engagement. Special attention was given to ensuring that the materials
were accessible to students with different levels of English proficiency,
utilizing visual aids, multimedia elements, and culturally familiar
contexts to support language acquisition and comprehension. The
design also incorporated interactive elements such as embedded
quizzes and comprehension exercises to encourage active learning and
self-assessment. This phase was crucial in shaping the structure and
layout of the materials, ensuring that they were not only culturally
responsive but also aligned with the educational objectives of narrative
text learning.

Development Phase

The development phase saw the actual creation of the culturally
contextualized narrative reading materials using Canva. Building on
the design blueprint, the materials were developed to include vivid
illustrations, culturally relevant narratives, and multimedia
enhancements. Canva's user-friendly interface allowed for the
seamless integration of text, images, and interactive components,
creating a dynamic and engaging learning experience for students. The
development process prioritized the visual and interactive elements,
ensuring that the materials catered to both visual and kinesthetic
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learners. Additionally, the narratives were carefully crafted to
maintain the integrity of Ponorogo’s cultural heritage while being
pedagogically structured to highlight key narrative elements such as
orientation, complication, and resolution. The digital format of the
materials made them flexible and adaptable for various teaching
settings, whether in physical classrooms or online learning
environments.

At this stage of development, the narrative reading materials
remain in the form of a prototype, incorporating the initial design
elements. The researcher utilized Canva to create these narrative
reading materials, drawing heavily on aspects of Ponorogo's local
culture. The following outlines the techniques employed in the
development process:

1) The researchers designed engaging and culturally relevant
narrative reading materials using Canva, carefully integrating
elements of Ponorogo’s local wisdom to ensure the content is both
appropriate and captivating for students. The materials were
crafted to reflect the region’s heritage, focusing on design, content,
and language to create a seamless blend of cultural authenticity
and educational value. These materials aim to foster a deeper
cultural connection while enhancing students' reading
comprehension skills. The following images show the process of
designing local culture-based narrative in Canva.
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THE ORIGEIN
REYOG

PONORO

THE LEGEND O
GOLAN MIRAH

The narrative reading text material
1

VOCABULARY

The narrative reading text
material 2

THE GENERIC STRUCTURE OF A NARRATIVE TEXT :

OR CONFLICT.
4.(OPTIONAL) REORIENTATION/CODA:
PURPOSE: PROVIDES A MORAL LESSON OR A CLOSING STA
THAT REFLECTS ON THE STORY.

Vocabulary Notes

Generic Structure of Narrative
Text Material

THE SOCIAL FUNCTION OF NARRATIVE TEXT

To entertain and share stories. It hel|
people connect with each other by telli
stories that can teach lessons, share

experiences, or just make the reader f
somethi

THE LANGUAGE FEATURES OF NARRATIVE TEXTS:

1.PAST TENSE:

2,ACTION VERBS:

3.SPECIFIC CHARACTERS AND DESCRIPTIVE LANGUAGE:
4, DIRECT AND INDIRECT SPEECH:

T A

The Social Function of Narrative

Text

Language Feature of Narrative
Text Material

Figure 2. Creating narrative reading material using Canva
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2) Creating lesson plan using narrative reading based on Ponorogo’s

local culture.

Table 2.
Lesson Plan
CHAPTER1 NARRATIVE TEXTS
Learning By the end of Phase D, students are expected to have the
Outcome ability to communicate and reason appropriately according

to purpose, context, social, and academic settings.

Component of
Achievement

Reading - Understanding Students are able to read and
respond to texts containing structures and grammar they
have learned, with familiar themes from their daily lives.
They can identify and evaluate information with specific
details from various texts. These texts may take the form of
written or visual media that they often encounter in their
environment. Students identify the purpose of the text and
begin to infer the main information contained within it.

Keywords

Narrative texts, verb 2 (past tense), regular and irregular
verbs

Time
Allocation

2 lesson hours (1 session)

LEARNING
OBJECTIVES

MAIN
LEARNING
OBJECTIVE
(TP 8.1).

Students are able to identify the function, structure, and
linguistic features of personal narrative texts in written and
oral forms to create a simple and clear narrative text based on
their experiences, according to its usage context.

Sub-Learning
Objectives

1.

Students are able to determine the structure of narrative texts
by identifying ideas and information regarding the topic,
setting, characters, and events.

Students are able to identify linguistic features, including
past tense, conjunctions, time sequence words, and
descriptive language.
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3. Students are able to comprehend the relationship between
text structure and linguistic features based on the topic,
setting, characters, events, and context.

Implementation Phase

The implementation phase involved piloting the Canva-based
narrative reading materials in an actual classroom setting. This phase
served as a critical testing ground to observe how the students engaged
with the culturally relevant content and the interactive features of the
materials. Initial observations indicated a marked increase in student
interest and participation, particularly when interacting with the
narrative texts that resonated with their cultural background. The
visually enriched format of the materials, along with the interactive
quizzes and comprehension exercises embedded within the texts,
significantly enhanced student engagement. Students exhibited a
greater willingness to participate in discussions and demonstrated an
improved ability to identify narrative structures compared to
traditional textbook materials. The digital nature of the materials also
facilitated a more flexible and interactive learning environment,
allowing for both individual and collaborative activities.

After the validation stage, the research advanced to the field trial
phase, which aimed to assess the effectiveness and practical utility of
the developed instructional media. This trial was conducted in a single
80-minute session, during which the researcher implemented the
media in a real classroom setting. Prior to the trial, the researcher
prepared a detailed lesson plan to ensure that the learning activities
were structured, efficient, and aligned with the intended educational
outcomes. The trial took place at SMP Negeri 2 Kauman Ponorogo,
involving 27 students from the eighth-grade D class.

The next phase is the implementation stage, where the narrative
reading materials, having been validated and deemed suitable for
classroom use, were applied in a real educational setting. The
researcher introduced the narrative text reading materials, based on
Ponorogo’s local culture, to the students. This implementation took
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place across three sessions on July 23, 24, and 29, 2024, with each
session lasting 80 minutes (2 Lesson Hours). The teaching process
followed a pre-designed lesson plan to ensure an organized and
effective learning experience. After students engaged with and
observed the media, the researcher distributed questionnaires to gather
student feedback on the narrative text reading materials grounded in
Ponorogo's cultural heritage, assessing their reception and
effectiveness.

Evaluation Phase

In the evaluation phase, both formative and summative
assessments were conducted to gauge the effectiveness of the newly
developed materials. Formative assessments, such as quizzes and
comprehension  exercises, were administered during the
implementation phase to monitor ongoing student progress.
Summative assessments, including post-implementation surveys and
feedback questionnaires, provided additional qualitative data on
student engagement and learning outcomes. Over 80% of the students
reported that the new materials were easier to understand and more
enjoyable compared to traditional texts. The evaluation also revealed a
deeper connection between the students and the content, as many
expressed pride in engaging with stories that reflected their own
cultural heritage. This sense of cultural connection not only fostered
greater engagement but also contributed to improved cognitive
retention and comprehension. The evaluation phase confirmed the
success of the materials in meeting both pedagogical goals and student
needs, highlighting the potential for broader application in similar
educational contexts. The researchers conducted a final evaluation by
distributing questionnaires to the eighth-grade D students at SMP
Negeri 2 Kauman Ponorogo, a junior high school in Ponorogo,
Indonesia. These questionnaires were specifically designed to assess
the narrative reading materials created using Canva. The evaluation
focused on three key aspects: media presentation, content quality, and
usability. The closed-ended questionnaire, offering "yes" or "no"
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responses, was structured into three sections: six statements
addressing the media display, three statements evaluating the material
itself, and two statements examining the usability of the media. This
approach provided a comprehensive assessment of the effectiveness
and user experience of the developed narrative reading materials.

DISCUSSION

The results of this study demonstrate that integrating local
cultural narratives into reading materials, facilitated by digital tools
like Canva, significantly enhances both student engagement and
comprehension. By grounding the content in familiar cultural contexts,
students felt more connected and motivated, which led to improved
participation and interaction during classroom activities. This cultural
connection, paired with Canva’s multimedia capabilities, allowed for a
richer and more dynamic learning environment. The study also
highlights how culturally responsive pedagogy, supported by digital
tools, can bridge the gap between students’ lived experiences and
academic learning, making educational content more meaningful and
relatable.

By integrating local cultural elements into Canva-based reading
materials, this study seeks to address the gap left by previous research,
which has primarily focused on general pedagogical applications of
Canva or culturally neutral content. Earlier studies, such as those by
Yundayani (2019), emphasized the platform's role in fostering
creativity and engagement, while Le et al. (2023) highlighted its impact
on students' 21st-century skills in language learning. However, these
studies lacked a targeted exploration of culturally embedded content
as a means to enhance student motivation and comprehension. In
response, this study expands the scope by embedding local cultural
narratives, such as the legends of Reog Ponorogo and Lake Ngebel, into
the learning process. This innovative approach not only makes the
content more relatable and meaningful but also fills the void in
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culturally responsive pedagogy by providing a model that integrates
localized content with modern digital tools like Canva.

These findings have broader educational implications,
particularly for language learning contexts. By incorporating local
cultural content into educational materials and utilizing digital
platforms like Canva, educators can create more inclusive and
engaging learning environments. The success of this approach suggests
that culturally relevant materials not only enhance cognitive
engagement but also promote better retention and comprehension of
complex narrative elements. Future research should explore the
scalability of this model across different cultural contexts and its long-
term effects on language acquisition and literacy development,
potentially offering a roadmap for integrating culturally responsive
pedagogy with modern educational technology.

This targeted approach aligns with the findings of previous
studies, such as those by Budoya et al. (2019), which emphasize the
importance of assessing learners' specific needs to create more effective
instructional materials. By providing detailed explanations for each of
the questionnaire's thirteen statements, the researcher sought to ensure
that the assessment comprehensively covered both narrative structure
and material design. The ultimate goal was to align the development
of the Canva-based reading materials with the students' expectations,
learning styles, and cultural context, thereby enhancing both
engagement and comprehension. This needs-based assessment
method reflects a key principle in instructional design, as highlighted
by Carroll et al. (2021); Darling-Hammond et al. (2020) and Stanja et
al. (2023) that understanding the learner's needs is fundamental to the
success of any educational intervention.

A thorough needs analysis was conducted to assess the specific
requirements of students in relation to narrative texts and reading
materials. This was achieved through the administration of a detailed
student needs questionnaire, which was designed to explore two key
areas: the students' understanding of narrative text structure and
features, and their preferences for reading materials. The results from
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the questionnaire revealed that a number of students still faced
significant challenges in comprehending the general structure of
narrative texts, particularly with regard to recognizing key elements
such as orientation, complication, and resolution, as well as
understanding the specific language features that define narrative
writing. Additionally, students expressed difficulty in organizing and
constructing narrative texts independently, indicating a need for more
targeted instructional support in these areas.

In the aspect of reading material, the questionnaire results
showed a clear preference for learning resources that incorporate local
cultural elements. Students overwhelmingly agreed that learning
narrative texts through culturally relevant content, particularly using
Canva as a design tool, would enhance their comprehension and
engagement. They highlighted the importance of having access to
complete English narrative texts rooted in their local Ponorogo culture,
as this not only made the material more relatable but also helped bridge
the gap between theoretical knowledge and practical application. This
aligns with previous studies, such as those by Handrianto et al. (2021)
and Budoya et al. (2019), which emphasize the significance of culturally
responsive pedagogy in improving student outcomes, particularly in
language learning.

In response to these findings, the researcher set out to develop
narrative reading materials specifically tailored to the needs of these
students. Using Canva as the primary platform, the materials were
designed to incorporate stories and themes from Ponorogo’s rich
cultural heritage, providing students with a familiar context that
would facilitate deeper understanding of narrative structures and
enhance overall literacy skills. This approach not only supports
previous research on the importance of localized content in language
learning but also innovates by integrating modern digital tools to
create visually engaging and interactive learning resources, further
supporting students' comprehension of narrative texts.
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CONCLUSION

The study demonstrated that integrating local culture-based
narrative reading materials through Canva significantly enhanced both
student engagement and reading comprehension. By embedding
culturally relevant stories, such as the legends of Reog Ponorogo and
Lake Ngebel, the reading materials became more relatable and
meaningful for students. This connection fostered a deeper
understanding of the texts, as students were able to link their personal
and cultural experiences with the learning material, thus enhancing
their motivation and comprehension. The use of Canva, with its
visually rich and interactive design features, further contributed to this
engagement by transforming traditional text-based learning into a
more dynamic, visually appealing, and interactive experience.

However, the study also presented certain limitations. One key
limitation was the relatively small sample size of 27 students from a
single school in Ponorogo, which may limit the generalizability of the
findings. Future research should involve a broader and more diverse
participant pool, encompassing students from different schools and
regions, to determine whether these results can be replicated in varying
cultural contexts. Moreover, the study focused on short-term effects,
measuring immediate improvements in engagement and
comprehension. Future studies should extend the research period to
assess the long-term impact of culturally relevant materials on
students' reading skills and overall language acquisition.

Additionally, while Canva proved effective in this context, it is
important to consider the role of technology accessibility and digital
literacy, which may vary across educational settings. Schools with
limited technological infrastructure could struggle to implement such
tools effectively. Therefore, further investigation into the challenges
and solutions related to technology integration in under-resourced
schools is necessary. In conclusion, this study underscores the potential
of combining digital tools with culturally contextualized content to
enhance student learning. Expanding research to include a wider
participant base, longer-term studies, and addressing technological
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barriers will be essential for further validating and refining these
educational innovations.

References

Almelhi, A. M. (2021). Effectiveness of the ADDIE model within an e-
learning environment in developing creative writing in EFL
students.  English  Language  Teaching,  14(2),  20-21.
https:/ /doi.org/10.5539/ elt.v14n2p20

Anggraini, M. P., & Cahyono, B. Y. (2020). Scrutinizing EFL learners’
online reading strategy use across proficiency levels. XLinguae,
13(4), 190-191. https:/ /doi.org/10.18355/XL.2020.13.04.14.

A Rosydiyah, A. A. & N. M. (2022). The effectiveness of Wordwall
online games as technology-based learning on grammar
quality among junior high students. Journal Budapest
International Research and Critics Institute (BIRCI-Journal), 5.
27627-27628. https:/ /doi.org/10.33258 / birci.v5i3.6818.

Arvizu, M. N. G (2020). L2 vocabulary acquisition through narratives
in an EFL public elementary school. IAFOR Journal of Education,
8(1), 115-128. https:/ /doi.org/10.22492 /ije.8.1.07

Barber, A. T., & Klauda, S. L. (2020). How reading motivation and
engagement enable reading achievement: Policy implications.
Policy Insights from the Behavioral and Brain Sciences, 7(1), 27-34.
https:/ /doi.org/10.1177/2372732219893385

Barbera, S. A., Berkshire, S. D., Boronat, C. B., & Kennedy, M. H. (2020).
Review of undergraduate student retention and graduation since
2010: Patterns, predictions, and recommendations for 2020.
Journal of College Student Retention: Research, Theory and Practice,
22(2), 227-250. https:/ /doi.org/10.1177/1521025117738233

Brown, A. L., Palincsar, A. S., & Purcell, L. (2020). Poor readers: Teach,
don’tlabel. In The School Achievement of Minority Children (pp.105-
143). Routledge. https://doi.org/10.4324/9781315060187-5

Budjalemba, A. S., & Listyani, L. (2020). Factors contributing to
students difficulties in academic writing class: Students
perceptions. UC Journal: ELT, Linguistics and Literature Journal,
1(2), 135-149. https:/ /doi.org/10.24071 /uc.v1i2.2966

Budoya, C. M., Kissaka, M. M., & Mtebe, J. S. (2019). Instructional
design enabled agile method using ADDIE model and feature

949


https://doi.org/10.5539/elt.v14n2p20
https://doi.org/10.18355/XL.2020.13.04.14
https://doi.org/10.33258/birci.v5i3.6818
https://doi.org/10.22492/ije.8.1.07
https://doi.org/10.1177/2372732219893385
https://doi.org/10.1177/1521025117738233
https://doi.org/10.4324/9781315060187-5
https://doi.org/10.24071/uc.v1i2.2966

Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

driven development method. International Journal of Education and
Development Using Information and Communication Technology
(IJEDICT), 15(1).

Carroll, M., Lindsey, S., Chaparro, M., & Winslow, B. (2021). An
applied model of learner engagement and strategies for
increasing learner engagement in the modern educational
environment. Interactive Learning Environments, 29(5), 757-771.
https:/ /doi.org/10.1080/10494820.2019.1636083

Cleminson, T., & Cowie, N. (2021). Using design thinking as an
approach to creative and communicative engagement in the
English as a foreign language (EFL) classroom. Journal of
University Teaching and Learning Practice, 18(4), 7.

Coleman, B., Beasy, K., Morrison, R., & Mainsbridge, C. (2024).
Academics’ perspectives on a student engagement and retention
program: Dilemmas and deficit discourses. Teaching in Higher
Education, 29(2), 518-535.
https:/ /doi.org/10.1080/13562517.2021.2000387

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., &
Osher, D. (2020). Implications for educational practice of the
science of learning and development. Applied Developmental
Science, 24(2), 97-140.
https:/ /doi.org/10.1080/10888691.2018.1537791

Doan, T. Van, & Quyen, B. T. T. (2023). Difficulties encountered by
teachers in using storytelling to teach very young learners. Ho Chi
Minh City Open University Journal Of Science - Social Sciences, 13(1),
106-116.
https:/ /doi.org/10.46223 /hcmcoujs.soci.en.13.1.2287.2023

Duke, N. K., & Cartwright, K. B. (2021). The science of reading
progresses: Communicating advances beyond the simple view of
reading.  Reading  Research ~ Quarterly, 56,  525-544.
https:/ /doi.org/10.1002/rrq.411

Erdogan, V. (2019). Integrating 4C skills of 21st century into 4 language
skills in EFL classes. International Journal of Education and Research,
7(11), 113-124.

Florentina Robert, N., & Syahtia Pane, W. (2020). Teacher’s strategies
in teaching English speaking to young learners. Borneo Educational
Journal (Borju), 2(2), 60-67. https:/ /doi.org/10.24903 / bej.v2i2.627

Gao, Y.L, Wang, F. Y., & Lee, S. Y. (2023). The effects of three different
storytelling approaches on the vocabulary acquisition and

950


https://doi.org/10.1080/10494820.2019.1636083
https://doi.org/10.1080/13562517.2021.2000387
https://doi.org/10.1080/10888691.2018.1537791
https://doi.org/10.46223/hcmcoujs.soci.en.13.1.2287.2023
https://doi.org/10.1002/rrq.411
https://doi.org/10.24903/bej.v2i2.627

Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

response patterns of young EFL students. Language Teaching
Research, 27(5), 1078-1098.
https:/ /doi.org/10.1177/1362168820971789

Goldenberg, C. (2020). Reading wars, reading science, and English
learners.  Reading  Research  Quarterly, 55, S131-5144.
https:/ /doi.org/10.1002/rrq.340

Grabe, W., & Stoller, F. L. (2019). Teaching and researching reading, third
edition. Routledge https://doi.org/10.4324 /9781315726274

Gupta, A. (2019). Principles and practices of teaching english language
learners.  International  Education  Studies, 12(7), 49-57.
https:/ /doi.org/10.5539/ies.v12n7p49

Handrianto, C., Jusoh, A.]J., Goh, P.S. C., & Rashid, N. A. (2021). Using
ADDIE model for designing instructional strategies to improve
teaching competency of secondary school’s teachers. E-Prosiding
Webinar Konvensyen Kaunseling Kebangsaan, 22, 361-371.

Hanifa, R., Yusuf, F. N., Yusra, S. R., & Suherdi, D. (2024). Adapting
EFL materials and its influences on Indonesia secondary school
students’ language learning. Asian-Pacific Journal of Second and
Foreign Language Education, 9I1), 69.
https:/ /doi.org/10.1186 /s40862-024-00297-7

Henry, A., & Thorsen, C. (2019). Weaving webs of connection:
Empathy, perspective taking, and students” motivation. Studies in
Second  Language  Learning and  Teaching, 9(1), 31-53.
https:/ /doi.org/10.14746 /ssl1t.2019.9.1.3

Ibda, H., Syamsi, I., & Rukiyati. (2023). Digital literacy competency of
elementary school teachers: A systematic literature review.
International Journal of Evaluation and Research in Education, 12(3).
https:/ /doi.org/10.11591 /ijere.v12i3.24559

Islahuddin, M. (2023). Teaching english to young learners: A literature
review. International Journal of Multicultural and Multireligious
Understanding, 10(10), 500-513.
https:/ /doi.org/10.18415/iimmu.v10i10.5127

Jabeen, 1., Hameed, A., & Shah, A. H. (2021). Operative use of sentence
connectors in English writing skills: An experimental study based
on the scaffolding technique. Asian ESP Journal, 17(2).

Jin, S. (2024). Speaking proficiency and affective effects in EFL:
Vlogging as a social media-integrated activity. British Journal of
Educational Technology, 55(2), 586-604.
https:/ /doi.org/10.1111 /bjet. 13381

951


https://doi.org/10.1177/1362168820971789
https://doi.org/10.1002/rrq.340
https://doi.org/10.4324/9781315726274
https://doi.org/10.5539/ies.v12n7p49
https://doi.org/10.1186/s40862-024-00297-7
https://doi.org/10.14746/ssllt.2019.9.1.3
https://doi.org/10.11591/ijere.v12i3.24559
https://doi.org/10.18415/ijmmu.v10i10.5127
https://doi.org/10.1111/bjet.13381

Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

Johnson, C. S., Sdunzik, J., Bynum, C., Kong, N., & Qin, X. (2021).
Learning about culture together: enhancing educators cultural
competence through collaborative teacher study groups.
Professional Development in Education, 47(1).
https:/ /doi.org/10.1080/19415257.2019.1696873

Julita, R. (2024). The impact of gamification on EFL students’ reading
comprehension. Journal of English as a Foreign Language Education
(JEFLE), 4(2), 136-149. https://doi.org/10.26418 /jefle.v4i2.74901

Kadel, P. B. (2020). Developing writing skills through reading culture
at secondary level. International Journal of Scientific and Research
Publications (IJSRP), 10(3). 384-385.
https:/ /doi.org/10.29322 /ijsrp.10.03.2020.p9944

Kane, M. B., & Martin, K. I. (2024). Teaching EFL reading in Senegal:
Current practices and recommendations. Southern African
Linguistics and Applied Language Studies, 42(2), 164-185.
https:/ /doi.org/10.2989/16073614.2023.2226705

Khezrlou, S. (2021). Learners’ reflective practice between the repeated
performances of tasks: Effects on second language development.
Dutch Journal of Applied Linguistics, 10.
https:/ /doi.org/10.51751/dujal9458.

Krishan, I. A., Ching, H. S., Ramalingam, S., Maruthai, E., Kandasamy,
P., Mello, G. De, Munian, S., & Ling, W. W. (2020). Challenges of
learning English in 21st century: Online vs. traditional during
Covid-19. Malaysian Journal of Social Sciences and Humanities
(MJSSH), 5(9), 1-15. https:/ /doi.org/10.47405/mjssh.v5i9.494

Larson, A. L., Cycyk, L. M., Carta, J. J., Hammer, C. S., Baralt, M.,
Uchikoshi, Y., An, Z. G., & Wood, C. (2020). A systematic review
of language-focused interventions for young children from
culturally and linguistically diverse backgrounds. Early Childhood
Research Quarterly, 50.
https:/ /doi.org/10.1016/j.ecresq.2019.06.001

Le, A. N. N,, Bo, L. K., & Nguyen, N. M. T. (2023). Canva-based e-
portfolio in L2 writing instructions: Investigating the effects and
students” attitudes. CALL-E], 24(1), 41-62.

Levesque, K. C., Kieffer, M. J., & Deacon, S. H. (2019). Inferring
meaning from meaningful parts: The contributions of
morphological skills to the development of children’s reading
comprehension. Reading Research Quarterly, 54(1), 63-80.
https:/ /doi.org/10.1002/rrq.219

952


https://doi.org/10.1080/19415257.2019.1696873
https://doi.org/10.26418/jefle.v4i2.74901
https://doi.org/10.29322/ijsrp.10.03.2020.p9944
https://doi.org/10.2989/16073614.2023.2226705
https://doi.org/10.51751/dujal9458
https://doi.org/10.47405/mjssh.v5i9.494
https://doi.org/10.1016/j.ecresq.2019.06.001
https://doi.org/10.1002/rrq.219

Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

Liveley, G., Slocombe, W., & Spiers, E. (2021). Futures literacy through
narrative. Futures, 125, 102663.
https:/ /doi.org/10.1016/.futures.2020.102663

Loretto, A. (2019). The language of teacher agency in an eighth grade
ELA  classroom.  English  Teaching,  18(4),  450-463.
https:/ /doi.org/10.1108/ETPC-12-2018-0122

Manjale, B., & Manjale Ngussa Ag, B. (2014). Application of ADDIE
model of instruction in teaching-learning transaction among
teachers of Mara conference adventist secondary schools,
Tanzania. Journal of Education and Practice, 5(25) 1-11.
https:/ /www.researchgate.net/publication/265211638

Maruf, N. (2023). The interplay of teachers’ beliefs, attitudes, and the
implementation of differentiated instruction in Indonesian EFL
contexts. English Review: Journal of English Education, 11(2), 357-

364. https:/ /doi.org/10.25134 / erjee.v11i2.7251

Maruf, N., & Anjely, A. M. R. (2020). Utilizing cooperative
integrated reading and composition (CIRC) with mobile
learning to enhance students’ reading comprehension. British
(Jurnal Bahasa Dan Sastra Inggris), 9(2), 10-19.

Maruf, N., & Halyna, K. (2023). Investigating EFL teachers’
perceptions and meanings on digital storytelling in language
learning: a narrative approach. JEELS (Journal of English
Education  and  Linguistics ~ Studies),  10(2),  357-378.
https:/ /doi.org/10.30762 /ieels.v10i2.912

Mason, L. H.,, Meadan, H., Hedin, L. R., & Cramer, A. M. (2023).
Avoiding the struggle: Instruction that supports students’
motivation in reading and writing about content material. In
Motivating ~ Writers  in  Class  (PP.70-96).  Routledge.
https:/ /doi.org/10.4324 /9781003416814-5

Mayasari, A. R., Faridi, A., & Fitriati, S. W. (2021). The effectiveness of
storytelling and role play in teaching speaking for students with
high and low motivation. English Education Journal, 11(2), 187-197.
https:/ /doi.org/10.15294 / eej.v11i1.42907

Meretoja, H., Kinnunen, E., & Kosonen, P. (2022). Narrative agency
and the critical potential of metanarrative reading groups. Poetics

Today, 43(2), 387-414. https:/ /doi.org/10.1215/03335372-9642679

Miolo, S., Pilongo, J. H. D., Sambouw, E. L., & Luwiti, S. R. N. (2023).
Enhancing English vocabulary acquisition in reading instruction

953


https://doi.org/10.1016/j.futures.2020.102663
https://doi.org/10.1108/ETPC-12-2018-0122
https://www.researchgate.net/publication/265211638
https://doi.org/10.25134/erjee.v11i2.7251
https://doi.org/10.30762/jeels.v10i2.912
https://doi.org/10.4324/9781003416814-5
https://doi.org/10.15294/eej.v11i1.42907
https://doi.org/10.1215/03335372-9642679

Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

through multiple intelligences approach. TRANS-KATA: Journal
of Language,  Literature, Culture and  Education,  4(1).
https:/ /doi.org/10.54923 /illce.v4il.67

Nasir, M. (2021). Curriculum development and accreditation
standards in the traditional Islamic schools in Indonesia. Journal
of Curriculum Studies Research, 3(2), 37-56.
https:/ /doi.org/10.46303 /jcsr.2020.3

Nielsen-Rodriguez, A., Romance, R., Dobado-Castafieda, J. C., & Gil-
Espinosa, F. J. (2022). Evaluation of a proposal for movement
integration in the teaching-learning process in early childhood
education. Children, 9(2), 231.
https:/ /doi.org/10.3390/ children9020231

Nurdin, A., Samad, S. A. A., Samad, M., & Fakrurrazi, F. (2023).
Government policy regarding education in Indonesia: Analysis of
competence-based curriculum, educational unit level curriculum,
and curriculum 2013. Journal of Governance and Social Policy, 4(1),
139-155. https:/ /doi.org/10.24815/ gaspol.v4i1.31812

Owens, D. C,, Sadler, T. D., Barlow, A. T., & Smith-Walters, C. (2020).
Student motivation from and resistance to active learning rooted
in essential science practices. Research in Science Education, 50, 253-
277. https:/ /doi.org/10.1007/s11165-017-9688-1

Parkhouse, H., Lu, C. Y., & Massaro, V. R. (2019). Multicultural
education professional development: A review of the literature.
Review of  Educational Research, 89(3), 416-458.
https://doi.org/10.3102/0034654319840359

Perez, S. (2023). Two steps forward, three steps back: Reading to learn,
raciolinguistic ideologies, and white supremacy in elementary
literacy instruction. In In Pursuit of a Multilingual Equity Agenda:
SFL  Teacher  Action Research  (pp.136-162). Routledge.
https://doi.org/10.4324/9781003162575-6

Pramana, C., Chamidah, D., Suyatno, S., & Renadi, F. (2021). Strategies
to improved education quality in indonesia: A review.
Syaharuddin Syaharuddin Turkish Online Journal of Qualitative
Inquiry (TOJQI), 12(3).

Pucci, C., Martinelli, C., & Ciofani, G. (2019). Innovative approaches
for cancer treatment: Current perspectives and new challenges. In
ecancermedicalscience, 13.
https:/ /doi.org/10.3332/ ecancer.2019.961

Purwantoro, A., Asari, S., & Maruf, N. (2021). The effectiveness of e-

954


https://doi.org/10.54923/jllce.v4i1.67
https://doi.org/10.46303/jcsr.2020.3
https://doi.org/10.3390/children9020231
https://doi.org/10.24815/gaspol.v4i1.31812
https://doi.org/10.1007/s11165-017-9688-1
https://doi.org/10.3102/0034654319840359
https://doi.org/10.4324/9781003162575-6
https://doi.org/10.3332/ecancer.2019.961

Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

learning madrasah in English teaching and learning. BIRCI-
Journal, 4(3), 5234-5244.

Radway, J. A. (2022). Identifying ideological seams: Mass culture,
analytical method, and political practice. In Feminst Critiques of
Popular Culture (pp-93-123). Routledge.
https:/ /doi.org/10.4324/9781315074955-5

Rodriguez, S., Monreal, T., & Howard, J. (2020). “It's about hearing
and understanding their stories”: Teacher empathy and socio-
political awareness toward newcomer undocumented students in
the New Latino South. Journal of Latinos and Education, 19(2), 181-
198. https:/ /doi.org/10.1080/15348431.2018.1489812

Rorintulus, O. A., & Wuntu, C. N. (2023). Exploring the effectiveness
of songs for learning improvement: A case of elementary level
students” English skills. Edumaspul: Jurnal Pendidikan, 7(2) 3336-
3349. https:/ /doi.org/10.33487 /edumaspul.v7i2.6913

Sadeghi, M., & Pourhaji, M. (2021). The contributions of working
memory and pre-task explicit instruction to L2 oral performance.
System, 96, 102409.
https:/ /doi.org/10.1016/ji.system.2020.102409

Sanchez-Lopez, 1., Perez-Rodriguez, A., & Fandos-Igado, M. (2020).
The explosion of digital storytelling. Creator’s perspective and
creative processes on new narrative forms. Heliyon, 6(9).
https:/ /doi.org/10.1016/i.heliyon.2020.e04809

Santika, R., Farizki, R., & Adiantika, H. N. (2023). English language
learning with flashcard media and educational posters to
improve language education. Journal of Social Science, 4(3), 706-
711. https:/ /doi.org/10.46799 /iss.v4i3.580

Saputra, N., & Muntasir, M. (2021). The integration of mind mapping
technique in storytelling to assist EFL students in mastering
speaking skill. International Journal of Education, Language, and
Religion, 3(2), 49-54. https:/ /doi.org/10.35308 /ijelr.v3i2.4460

Sarkeld, E., & Suoranta, J. (2020). The method of empathy-based stories
as a tool for research and teaching. Qualitative Report, 25(2), 399-
415. https:/ /doi.org/10.46743 /2160-3715/2020.4124

Senturk, S., & Kahraman, A. (2020). The use of short stories in English
language teaching and its benefits on grammar learning.
International Journal of Curriculum and Instruction, 12(2), 533-559.

Sewall, E. M. (2021). From Academic English to School Discourses:
Reconceptualizing Academic Language (Doctoral dissertation,

955


https://doi.org/10.4324/9781315074955-5
https://doi.org/10.1080/15348431.2018.1489812
https://doi.org/10.33487/edumaspul.v7i2.6913
https://doi.org/10.1016/j.system.2020.102409
https://doi.org/10.1016/j.heliyon.2020.e04809
https://doi.org/10.46799/jss.v4i3.580
https://doi.org/10.35308/ijelr.v3i2.4460
https://doi.org/10.46743/2160-3715/2020.4124

Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

University of Maryland, College Park).
https:/ /doi.org/10.3102 /1680687

Siregar, L. K, Mayuni, I, & Rahmawati, Y. (2023). Culturally
responsive English teaching: Developing a model for primary
school EFL teachers in Indonesia. Issues in Educational Research,
33(4), 1582-1600.

Spatioti, A. G., Kazanidis, 1., & Pange, J. (2022). A Comparative study
of the ADDIE instructional design model in distance education.
Information, 13(9), 402. https:/ /doi.org/10.3390/info13090402

Stanja, J., Gritz, W., Krugel, J., Hoppe, A., & Dannemann, S. (2023).
Formative assessment strategies for students’ conceptions —The
potential of learning analytics. In British Journal of Educational
Technology, 54(1), 58-75. https:/ /doi.org/10.1111/bjet.13288

Stein, S. (2019). Beyond higher education as we know it: Gesturing
towards decolonial horizons of possibility. Studies in Philosophy
and Education, 38, 143-161. https:/ /doi.org/10.1007/s11217-018-
9622-7

Taboada Barber, A., Cartwright, K. B., Stapleton, L. M., Lutz Klauda,
S., Archer, C.J., & Smith, P. (2020). Direct and indirect effects of
executive functions, reading engagement, and higher order
strategic processes in the reading comprehension of Dual
Language Learners and English Monolinguals. Contemporary
Educational Psychology, 61, 101848.
https:/ /doi.org/10.1016 /j.cedpsych.2020.101848

Ulyah, F., Anwar, K., & Maruf, N. (2021). The Application of
English Songs in Teaching Conditional Sentences through
Google Classroom. Budapest International Research and
Critics Institute-Journal (BIRCI-Journal), 4(3).

Wahyuni, R., & Anhar, A. (2020). Readiness of High School Biology
Teachers in West Sumatera in The Face of Learning in the Era of
4.0 Industrial Revolution in Aspects of Collaborative
Skills. International Journal of Progressive Sciences, 207-213.

Walter, C. (2003). Teaching and Researching Reading. ELT Journal,
57(3). https:/ /doi.org/10.1093/elt/57.3.314

Widiarti, S., Qamariah, Z., Normuliati, S., & Raya, 1. P. (2024). The
effect of canva based flashcard on students’ vocabulary mastery.
Print) Journal of English Language and Education, 9(4), 165-174.
https:/ /doi.org/10.31004 /jele.v9i4.533

956


https://doi.org/10.3102/1680687
https://doi.org/10.3390/info13090402
https://doi.org/10.1111/bjet.13288
https://doi.org/10.1007/s11217-018-9622-7
https://doi.org/10.1007/s11217-018-9622-7
https://doi.org/10.1016/j.cedpsych.2020.101848
https://doi.org/10.1093/elt/57.3.314
https://doi.org/10.31004/jele.v9i4.533

Hardiana, L.T., Asari, S., Ma'ruf, N. (2024). Designing local culture-based canva narratives to
enhance reading skills for junior high school students. JEELS, 11(2), 927-957.

Wynter-Hoyte, K., Braden, E. G., Rodriguez, S., & Thornton, N. (2019).
Disrupting the status quo: exploring culturally relevant and
sustaining pedagogies for young diverse learners. Race Ethnicity
and Education, 22(3), 428-447.
https:/ /doi.org/10.1080/13613324.2017.1382465

Xu, X, & Sun, Y. (2019). A technological pedagogical content
knowledge (TPACK) framework for ESP teachers in tertiary
education in China. The Asian ESP Journal, 193.

Yuan, H. (2023). The need of global understanding and context:
multicultural and international perspectives on teacher
education. World  Journal —of Education, 13(5), 36-41.
https:/ /doi.org/10.5430/ wie.v13n5p36

Yundayani. (2019). Investigating the effect of Canva on students’
writing skills. English Review: Journal of English Education, 7(2),
169-176. https:/ /doi.org/10.25134 / erjee.v7i2.1800.Received

Zakir, S. (2020). Using ADDIE instructional model to design blended

project-based learning based on production
approach. International ~ Journal —of Advanced Science and
Technology, 29(06).

Zeng, J., Ponce, A.R., & Li, Y. (2023). English linguistic neo-imperialism
in the era of globalization: A conceptual viewpoint. Frontiers in
Psychology, 14. https:/ /doi.org/10.3389/fpsyg.2023.1149471

Zuhri, S., Anwar, K., & Maruf, N. (2021). The correlation between
extensive reading, critical reading , and self- esteem in students
" reading abilities. Budapest International Research and Critics
Institute-Journal (BIRCI-Journal), 4(3).

957


https://doi.org/10.1080/13613324.2017.1382465
https://doi.org/10.5430/wje.v13n5p36
https://doi.org/10.25134/erjee.v7i2.1800.Received
https://doi.org/10.3389/fpsyg.2023.1149471

